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The CGE Mission:  
To provide cross-cultural educational opportunities in order to foster critical analysis of local & global conditions so that personal, organizational, and systemic change takes place leading to a more just and sustainable world.  

CGE Academic Goals:  CGE strives to offer academic semester programs which are rigorously academic, experiential, intercultural, transformative, and holistic.

CGE Pedagogy
What It DOES NOT Involve
What It DOES Involve

· I.  Rigorously Academic
· 100% lectures.
· Thousands of pages of reading.
· Minimizing the amount of time required for cultural immersion, guest speakers, & field trips.
· Grading on a curve; setting up standards that only a few can meet.
· Careful critical analysis of more than one side of an issue.
· Background reading & additional research to ascertain validity of information.
· Consultation of several sources & different viewpoints.
· Occasional lectures & mini-lectures in order to provide background, present differing perspectives, & clarify issues.  Freire writes: "It is unthinkable for a teacher to be in charge of a class without providing students with material relevant to the discipline."

· Mastery of course content. Freire writes: "A progressive teacher... is always endeavoring to reveal reality for his/her students, removing whatever keeps them from seeing clearly & critically.  Such a teacher would never neglect course content to simply politicize students."


II. Experiential
· Experience only.
· Constant activity.
· Doing things all the time.
· No reading.

· No lectures.
· Lack of content.
· Lack of critical analysis.

· Reflection upon prior experiences, as these influence the way we interpret new experiences.  
· Listening to other people’s experiences.  Learning about the experiences of others is experiential, as it broadens our own experience base.
· Engaging in dialogue with others.
· Engaging in new experiences & critically reflecting upon them.
· Critical analysis of experiences As Dewey says, "Experience can be miseducative."  In other words, experience without reflection & critical analysis is not experiential education.  Similarly, George Kelly argues, "It is not what happens around a [person] experienced; it is the successive construing & reconstruing of what happens, as it happens that enriches the experience of [his/her] life."

· Testing theories & ideas with experience, both one’s own & others’ experiences.

CGE Pedagogy, Cont.
What It DOES NOT Involve
What It DOES Involve

III.  Intercultural
· 100% immersion in host culture.
· The premise that knowledge is culturally construed & therefore tries to broaden the base of what are considered to be valid sources of knowledge.

· Raising cultural awareness about one’s own culture & other cultures.

· Drawing upon diverse backgrounds within the group of students & staff, as well as upon diversity within host culture.
· Exposing students to different cultural perspectives, including the voices of under-represented groups.
· Teaching intercultural communication skills.


IV.  Transformative
· Advocating a particular political, economic, religious, or ideological platform.
· Commitment to a specific definition of justice or a particular way of making the world a better place.
· Prescription of beliefs &/or behavior that all students should exhibit when the program is completed.
· Engagement in a pursuit of knowledge for the express purpose of creating a more just & sustainable world.
· Openness to many different definitions of justice & diverse approaches to creating it.
· Focus on praxis – the synthesis of reflection & action.
· Discussion of our educational mission.  Freire writes: "It is my basic conviction that a teacher must be fully cognizant of the political nature of his/her practice & assume responsibility for this rather than denying it."

· Emphasis on engaging in dialogue with people whose voices are under-represented in academia.  Freire writes: "I have never begun from the authoritarian conviction that I have a truth to impose, the indisputable truth.  On the other hand, I have never said, or even suggested, that not having a truth to impose implies that you don’t have anything to propose, no ideas to put forward.  If we have nothing to put forward, or if we simply refuse to do it, we really have nothing to do with the practice of education."



V.   Holistic
· Emphasis of affective learning over cognitive learning or vice versa.
· Use of the same teaching and learning methods in all class sessions or all assignments. 

· A commitment to both cognitive and affective learning.  Students are asked what they feel and what they think regarding course content.  Instructors try to strike a balance and avoid over-emphasis of either cognitive or affective learning.  
· Intentional effort to address different learning styles in the teaching methods and assignments.  
· Effort to help students improve their preferred learning styles, as well as to stretch and grow in areas outside their preferred style.
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